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Problem Statement:  In Washington, a disproportionate percentage of low-income students and students with 
special needs are disengaged from school. Significant disparities exist between low-income students and their 
middle- and upper-income peers on multiple measures of student engagement, including attendance, 
disciplinary incidents and academic course failure. According to federal Office of Civil Rights, although low-
income students make up just under half the state’s total student population, they account for almost two-thirds 
of all reported unexcused absences. In the 2015-2016 school year, Washington public schools ranked the 
second worst in the nation for chronic absenteeism and low-income students and students with special needs 
were far more than other students to be chronically absent from schools: just under 17% of the state’s 1.2 
million students were chronically absent from school that year (missed 18 or more days of instruction) and over 
63% of those chronically-absent were low-income students. Similarly, of the 47,000 students suspended or 
expelled during the 2015-2016 school year, 72% were low-income students. Missing school due to chronic 
absence, suspension, or expulsion has an extreme negative effect on student academic achievement: state-
by-state analysis of national testing data demonstrates that students who miss more school than their peers 
score lower on the National Assessment for Educational Progress (Ginsburg, Jordan, and Chang, 2014). And 
the disproportionate rates of chronic absence, suspension, and expulsion among Washington’s low-income 
students and students with special needs is reflected in the disproportionately low achievement levels for these 
students, who are more likely than their peers to fail courses in high school (Washington Office of the 
Superintendent of Public Instruction). 
 
Describe Interventions: Research shows that relationship-based interventions, such as the Check & Connect 
model, have positive effects on student engagement and staying in school (Sinclair et al, 1998; Sinclair et al, 
2005).  Full Time AmeriCorps Members will be placed at WSC project sites across the state and, with the 
volunteers they recruit, will provide student engagement interventions informed by the Check & Connect to 
Economically Disadvantaged students. Participating students must be enrolled in a school where the majority 
of students are eligible for free (at or below 130% of poverty) or reduced (between 130% to 185% of poverty) 
lunch or enrolled in a school where the majority of students are eligible for free or reduced lunch; may or may 
not actually be accessing free/reduced lunch. Interventions will be aligned with school-day learning and will be 
provided before, during, and after school and/or in summer for a minimum allowable dosage of least one 30-
minute session each month for six months. The frequency and intensity of services may be longer and more 
often for students demonstrating increased risk of disengagement. Sites may identify students at high risk of 
disengagement through an Early Warning System tracking: attendance, behavior, and course performance or 
through an evidence-based student engagement survey. Interventions will focus on relationship building with 
peers and adults, problem solving, promoting school affiliation and participation. Members will engage with 
students to provide feedback to students, offering personalized tutoring, promote social-emotional skills (e.g., 
self-awareness of feelings, social awareness, emotional regulation, conflict resolution), and deliver other 
intervention strategies in partnership with school personnel, parents, and local community-service 
organizations. Members will emphasize high school completion and promote college readiness, success, and 
preparation for career pathways. 
 
Output 1:  Report an UNDUPLICATED number of students who start the K-12 Student Engagement 
program.   

• Count each student only once, during the quarter they are enrolled.  
• Eligible students must be enrolled in grades K-12 schools and/or school districts with a majority of 

Economically Disadvantaged Students (i.e. free and reduced lunch status of school or district) 
and/or a majority of students with special or exceptional needs.  

• Project sites must receive WSC approval to measure one or two of the WSC-sponsored K-12 Student 
Engagement Outcome Measures prior to project start: 1) Student Behavior (Attendance) or 2) Student 
Attitudes (improved Cognitive and Affective engagement). 



 
• All sites will use an Student Contact Log to include, at a minimum, student name or identifier (to 

ensure non-duplication of services), grade level, school, academic goal, and the date and amount of 
time spent with each student to ensure accurate tracking of the dosage requirement. 
 

Output 2:   Report an UNDUPLICATED number of students who complete the K12 Student Engagement 
Program.   

• Track and report an UNDUPLICATED number or program participants who complete participation in 
the Student Engagement Program.  

• To track the completion of students, programs will use an Education Summary to include at a minimum, 
the AmeriCorps Member’s name as well as service information on each student, including the student’s 
name and/or ID number, grade level, and school; the start date and end date for services; and the 
number of hours of services provided each week, month, and school year; the total number of service 
contacts and a validation of meeting the dosage requirement for program completion.   

• Completion is defined as a student who at least receives the minimum allowable dosage. 
 
Outcome 1:  Report the number of students who demonstrate improvement in Academic Engagement 
Attitudes (at least one or all Cognitive and Affective subtypes) after completing the program. 

• Students must have completed the program before being counted as demonstrating Improved 
Attitudes. 

• Use a pre- and post-assessment such as the Student Engagement Instrument (SEI) or comparable 
evidence-informed assessment to measure improvement in at least one of the five following Cognitive 
and Affective engagement subtypes; (e.g., 1)   teacher and student relationships, 2) control and 
relevance of schoolwork, 3) peer support for learning 4) future aspirations and goals and/or 5) family 
support for learning). 

• Assessments will be completed by students to determine student progress.  
• Determining Level of Improvement: improvement scores are calculated by comparing the pre-

intervention score with the post-intervention score.  
• Improvement is defined as an increase of 5% or greater on at least one of the approved subtypes. 
• Project sites who address all five of the engagement subtypes can count a student as demonstrating 

improved academic engagement if at least one of the Engagement subtypes shows improvement 
without any of the other subtypes worsening.  
 

AND/OR  
 
Outcome 2: Report the number of students who demonstrate improved student attendance after 
completing the program. 

• Students must have completed the program before being counted as demonstrating improvement in 
attendance.  

• Improvement will be measured by improved student attendance, as verified through the Student 
Attendance Log. The Student Attendance Log will include, at a minimum, the AmeriCorps Member’s 
name as well as attendance information, the student’s full name and/or unique student ID, grade level, 
and school. 

• To determine improvement, each program site will (1) obtain attendance rate data for each student 
involved in the program for the 180 day school year prior to the AmeriCorps program school year, or; 
(2) obtain attendance rate data for each student while in the program. Project sites can compare the 
180 day pre-program attendance rate against the post-program attendance rate for each student to 
determine improvement. 

•  Improvement is defined as an increase of 10% from the pre-program rate or an attendance rate of 
90% or higher during the time spent while in the program. 

 



 
Performance documentation must be maintained for a period of 6 years from August 31, 2019 and be available 

for review upon request by WSC, Serve Washington, and/or the Corporation for National and Community 
Service. 

 
Submit quarterly performance reports on or before 12/15/18; 3/15/19; 6/15/19; and 9/15/19. 

 



 
1.  Suggested student engagement questions and scoring for Student Engagement Attitude (Cognitive 
& Affective Subtypes): 
 
Reschly and Christenson (2006) define cognitive and affective engagement as: 
 
• Affective engagement: determined by the student's sense of belonging and identification with the school. 
• Cognitive engagement: student's value of learning, ability to set goals and strategize, and self-regulation 
abilities. 
 
Cognitive Engagement Affective Engagement 

Future Goals and Aspirations Family Support for Learning 

Control and Relevance of 
Schoolwork Peer Support for Learning 

Extrinsic Motivation Teacher Student 
Relationships 

 
Teacher Student 

Relationships 
Peer Support at 

School 
Family Support for 

Learning 
Control and 

Relevance of 
School Work 

Future Aspirations 
and Goals 

My teachers are 
there for me when 
I need them. 

Other students 
here like me the 
way I am. 

My family or 
guardian(s) are there 
for me when I need 
them. 

After finishing 
my schoolwork I 
check it over to 
see if it’s correct. 

My education will 
create many future 
opportunities for 
me. 

Adults at my 
school listen to 
the students. 

Other students at 
school care about 
me. 

When something 
good happens at 
school, my 
family/guardian(s) 
want to know about 
it. 

Most of what is 
important to 
know you learn 
in school. 

Going to school 
after high school 
is important. 

The school rules 
are fair. 

Students at my 
school are there 
for me when I 
need them. 

When I have 
problems at school 
my family or 
guardian(s) are 
willing to help me. 

When I do 
schoolwork I 
check to see 
whether I 
understand what 
I’m doing. 

I plan to continue 
my education 
following high 
school. 

Most teachers at 
my school are 
interested in me 
as a person, not 
just as a 
Student. 

Students here 
respect what I 
have to say. 

My family or 
guardian(s) want me 
to keep trying when 
things are tough at 
school. 

When I do well in 
school it’s 
because I work 
hard. 

School is 
important for 
achieving my 
future goals. 

Overall, my 
teachers are open 
and honest with 
me. 

I enjoy talking to 
the students here.  

The tests in my 
classes do a 
good job of 
measuring what 
I’m able to do. 

I am hopeful about 
my future. 

Overall, adults at 
my school treat 
students fairly. 

I have some 
friends at school.  

I feel like I have a 
say about what 
happens to me at 
school. 

 

 
I enjoy talking to   Learning is fun  



 
the teachers here. because I get 

better at 
something. 

I feel safe at 
school.   

What I’m 
learning in my 
classes will be 
important in my 
future. 

 

At my school, 
teachers care 
about students. 

  

The grades in my 
classes do a 
good job of 
measuring what 
I’m able to do. 

 

Scoring Scale  
 

1. Arrange each attitudinal question by a four scale option: 
 

• 4-point scale: Strongly Disagree (1), Disagree (2), Agree (3), Strongly Agree (4)  
 

2. Student responses can be recoded as follows before calculating the score:  
 

4-point scale: 
Strongly Agree        = 4 
Agree                      = 3 
Disagree                 = 2 
Strongly Disagree   = 1 

 
 Example:  If a student marks “disagree” for a question, write “2” for their specific score.   
 

3. Determining Level of Improvement: 
 
Scores are calculated by summing a group of engagement questions associated with at least one, two 
or all five of the following Academic Engagement subtypes: 1) teacher and student relationships, 2) 
Peer Support at School, 3) Family Support for Learning 4) Control and Relevance of School Work and 
5) Future Aspirations and Goals. A 5% or greater increase in the score from pre-assessment to post-
assessment is necessary to be counted as improved on an at least one of the approved subtypes 
without any of the other elements worsening. 

 
Appleton, J.J., Christenson, S.L., Kim, D., & Reschly, A. (2006). Measuring cognitive and psychological 
engagement: Validation of the Student Engagement Instrument 
 
2.   Suggested student engagement (Attendance) spreadsheet to calculate student attendance.  
 
 



 

Last Name First Name 
Date of Entry 
into Program 

Date of Exited 
from Program 

# Days 
attended 

school

# Total 
possible days

Percent 
days 

attended 
school

 Days 
attended 
program 

Total 
possible days 

while in 
program 

Percent days 
attended

Percent 
Increase or 
decrease

Enter "1" if % 
increase is 

10% greater 
or above 90%

Example: Smith Jim 10/5/2009 5/7/2010 141 180 78% 122 130 94% + 16% 1
1
2 add rows

Notes:  
*PRE: Over the las t school  year

**POST: between date of entry and date of exi t in the AmeriCorps  program. 

(1) Enter the date the s tudent began participating in your AmeriCorps  education and/or mentoring program.

(2) Enter the date the s tudent completed your AmeriCorps  education or mentoring program, or the end date of the contract year, whichever came fi rs t.

Attendance Increase
Attendance

STUDENT Calculate Percent Attendance 

Unduplicated students that increased school attendance during their time in AmeriCorps program 

(3) Calculate the percent attendance by dividing the actua l  number of days  the s tudent attended into the tota l  poss ible school  days  for the time period. Multiply by 100. (Example: (PRE) Jim Smith 
attended school  141of 180 poss ible school  days  las t school  year. 141/180 = .78 x 100 = 78% attendance. (POST) Jim attended the program from 10/5/09 – 5/7/10. Of the 130 school  days  during that time, 
Jim attended school  110 days . 122/130 = .94 x 100 = 94% attendance).

(4) Discipl inary action includes  a l l  discipl inary referra ls  (Serious  discipl inary actions  may include referra ls  to the principa l ’s  office, referra ls  to a l ternative schools  or programs, referra ls  to the 
juveni le justice system, in-school  or out-of-school  suspens ions , or expuls ions) and suspens ions  (a l l  discipl inary actions  that resul t in the s tudent being excluded from class ) 10/28/10 7

Pre* Post** Attendance Increase

 


